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…most of the technologies 
second-language educators believe to have 
the potential to significantly improve second 

language learning were not necessarily 
invented for this purpose  and thus there are no 

explicit straightforward directions about how 
each technology should be used. 

Zhao, Y. (2005). Technology and second language 
learning: Promises and problems (working paper). 
Technology in Support of Young Second Language 
Learners Project, University of California.
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Project objectives
1. Identify and examine the types of 

student activities and teacher 
practices most effective for and best 
suited to contexts of online 
synchronous communication for 
promoting negotiation of meaning. 

2. Identify benefits, challenges and solutions.



Participants:

- 4 elementary school 
French teachers

- 91 grade six, 
Intensive French 
students from four 
Newfoundland schools



Research team and 
support personnel 
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2.5 days of face-to-face meetings with teachers +

½ day reflection  + 

webshell in WebCT



http://www.ictlicfproject.com





30-40 minute individual interviews with all 4 teachers 

10-15 minute interviews with students: 
2 students per interview



Teacher practices
-Enabler
-Willing to allow high 
student control  

-Decentralized control 
-Promote independence
-Troubleshooting

“…there’s no sense for a 
teacher to be there 
because we don’t need 
any extraordinary amount 
of help...”

“…you get to have your 
own ideas instead of one 
being picked out for you 
by your teacher..”

“It’s just like you’re your 
own teacher.”



Student  activities
• Games  
• Socializing 
• Guessing 
• Use of multiple 

tools (DM & WB)
• Competition

“…My favourite part 
[was]… when we played 
the 2nd time and it was 
like a contest between 
the two classes and they 
put the score on the 
whiteboard…you would 
try harder. I like that.”

“…What I liked best 
about the project is 
finding more about your 
partner and their life and 
you get to make friends 
..and have fun with it.”



Activitié 1: 

Je sais tout sur toi!

But:

Apprendre tout ce que tu peux sur
ton partenaire de l’autre classe en 

lui posant des questions. 



Comment jouer

ACTIVITÉ 2



Benefits
• Risk-taking
• Confidence
• Motivation
• Independence  
• Opportunity to practice 

in real-life contexts

“…it’s easier to speak 
online because they 
don’t know you as well. 
In class, they know if you 
are good at French or 
not but online they don’t. 
If you fool up it doesn’t 
really matter.”

“…The improvement for 
my class was more 
along the lines of taking 
risks verses 
improvement in oral 
communication in the 
French language.”

“…the students are 
optimistic, motivated and 
eager to participate and 
when online they are 
engaged in a French 
conversation. That alone 
is great.” 



Challenges

Pedagogical Technical Logistical



Grouping
Pacing 
Privileges
Vocabulary
Multi-tasking
Moderating

Pedagogical 

Logistical

Technical

Scheduling of activities 
Disorientation  

Audio quality 
Supply of equipment
Computer breakdowns 



Solutions

Pedagogical Technical Logistical



Vocabulary scaffolds
Use of DM & WB 
Slide show of activity
Students as moderators
Flexible grouping

Pedagogical 

Logistical

Technical

Avoid use of 
breakout rooms 
Open scheduling

Audio slideshow 
Local capacity building





Click here

http://ictlicfproject.com/video/objet mystere.wmv


Year 2 (2008-09) goals

Sustainability
(Maintenance of activities without 

research support)
& 

Scalability
(grades 5,7,10 + immersion and 

regular Core French classes)



merci!
emurphy@mun.ca
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